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Rate each item below based on how well it describes your teen, using this rating scale 
to choose the appropriate score. Then add the three scores in each section. Use the key 
on the next page to determine your teen’s executive skills strengths (two to three lowest 
scores) and weaknesses (two to three highest scores). 

1 2 3 4 5 6 7 
Strongly Disagree Tend to Neutral Tend to Agree Strongly 
disagree disagree agree agree 

Item 6FRUH 

1. Acts on impulse. 
2. Gets in trouble for talking too much in class. 
3. Says things without thinking. 

TOTAL SCORE: 
4. Says “I’ll do it later” and then forgets about it. 
5. Forgets homework assignments or forgets to bring home needed materials. 
6. Loses or misplaces belongings such as coats, mittens, sports equipment, 


etc.
 
TOTAL SCORE: 

7. Gets annoyed when homework is too hard or confusing or takes too long to 
À�QLVK� 

8. Has a short fuse—easily frustrated. 
9. Is easily upset when things don’t go as planned. 

TOTAL SCORE: 
10. +DV�WURXEOH�WKLQNLQJ�RI�D�GLIIHUHQW�VROXWLRQ�WR�D�SUREOHP�LI�WKH�À�UVW�RQH� 

doesn’t work. 
11. Resists changes in plans or routines. 
12. Has problems with open-ended homework assignments (e.g., doesn’t know 

what to write about when given a creative writing assignment). 
TOTAL SCORE: 

13. +DV�GLIÀ�FXOW\�SD\LQJ�DWWHQWLRQ³HDVLO\�GLVWUDFWHG� 
14. 5XQV�RXW�RI�VWHDP�EHIRUH�À�QLVKLQJ�KRPHZRUN�RU�RWKHU�WDVNV� 
15. Has problems sticking with schoolwork or chores until they are done. 

TOTAL SCORE: 
16. Puts off homework or chores until the last minute. 
17. +DV�GLIÀ�FXOW\�VHWWLQJ�DVLGH�IXQ�DFWLYLWLHV�WR�VWDUW�KRPHZRUN� 
18. Needs many reminders to start chores. 

TOTAL SCORE: 

(cont.) 



  

  

    

  

    

 

  

  

    

  

    

  

                              

                              

                              

 

([HFXWLYH�6NLOOV�4XHVWLRQQDLUH³3DUHQW�9HUVLRQ��cont.�

19. +DV�WURXEOH�SODQQLQJ�IRU�ELJ�DVVLJQPHQWV��NQRZLQJ�ZKDW�WR�GR�À�UVW��VHFRQG�� 
etc.). 

20.	 +DV�GLIÀ�FXOW\�VHWWLQJ�SULRULWLHV�ZKHQ�KH�VKH�KDV�D�ORW�RI�WKLQJV�WR�GR� 
21.	 Becomes overwhelmed by long-term projects or big assignments. 

TOTAL SCORE: 
22. Has disorganized backpack and notebooks. 
23. Leaves desk or workspace at home or school messy. 
24. Has trouble keeping bedroom or locker tidy. 

TOTAL SCORE: 
25. Has a hard time estimating how long it takes to do something (such as 

homework). 
26. 2IWHQ�GRHVQ·W�À�QLVK�KRPHZRUN�DW�QLJKW��UXVKHV�WR�JHW�LW�GRQH�LQ�VFKRRO� 

before class. 
27.	 Is slow getting ready for things (e.g., appointments, school, changing 

classes). 
TOTAL SCORE: 

28. Can’t seem to save up money for a desired object— problems delaying 
JUDWLÀ�FDWLRQ� 

29.	 Doesn’t see the value in earning good grades to achieve a long-term goal. 
30. Seems to live in the present. 

TOTAL SCORE: 
31.	 Lacks effective study strategies. 
32. Doesn’t check work for mistakes even when the stakes are high. 
33. Doesn’t evaluate performance and change tactics to increase success. 

TOTAL SCORE: 

KEY 
Items Executive skill Items Executive skill Items Executive skill 

1–3 
4–6 
7–9 

10–12 

Response inhibition 
Working memory 
Emotional control 
Flexibility 

13–15 
16–18 
19–21 
22–24 

Sustained attention 
Task initiation 
Planning/prioritizing 
Organization 

25–27 
28–30 

31–33 

Time management 
Goal-directed 
persistence 
Metacognition 

<RXU�WHHQ·V�H[HFXWLYH�VNLOOV�VWUHQJWKV� <RXU�WHHQ·V�H[HFXWLYH�VNLOOV�ZHDNQHVVHV�
 
�ORZHVW�VFRUH� �KLJKHVW�VFRUH�
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Rate each item below based on how well it describes you, using this rating scale to choose 
the appropriate score. Then add the three scores in each section. Use the key on the next 
page to determine your executive skills strengths (two to three lowest scores) and weak-
nesses (two to three highest scores). 

1 2 3 4 5 6 7 
Strongly Disagree Tend to Neutral Tend to Agree Strongly 
disagree disagree agree agree 

Item 6FRUH 

1. I act on impulse. 
2. I get in trouble for talking too much in class. 
3. I say things without thinking. 

TOTAL SCORE: 
4. I say, “I’ll do it later” and then forget about it. 
5. I forget homework assignments or forget to take home needed materials. 
6. I lose or misplace belongings such as coats, gloves, sports equipment, etc. 

TOTAL SCORE: 
7. I get annoyed when homework is too hard or confusing or takes too long to 

À�QLVK� 
8. I have a short fuse—am easily frustrated. 
9. I get upset when things don’t go as planned. 

TOTAL SCORE: 
10. ,I�WKH�À�UVW�VROXWLRQ�WR�D�SUREOHP�GRHVQ·W�ZRUN��,�KDYH�WURXEOH�WKLQNLQJ�RI�D� 

different one. 
11. I get upset when I have to change plans or routines. 
12. I have problems with open-ended homework assignments (e.g., deciding what 

to write about when given a creative writing assignment). 
TOTAL SCORE: 

13. ,�KDYH�GLIÀ�FXOW\�SD\LQJ�DWWHQWLRQ�DQG�DP�HDVLO\�GLVWUDFWHG� 
14. ,�UXQ�RXW�RI�VWHDP�EHIRUH�À�QLVKLQJ�KRPHZRUN�RU�RWKHU�WDVNV� 
15. I have problems sticking with schoolwork or chores until they are done. 

TOTAL SCORE: 
16. I put off homework or chores until the last minute. 
17. ,�KDYH�GLIÀ�FXOW\�VHWWLQJ�DVLGH�IXQ�DFWLYLWLHV�LQ�RUGHU�WR�VWDUW�KRPHZRUN� 
18. I need to be reminded to start chores or homework. 

TOTAL SCORE: 
(cont.) 

From Executive Skills in Children and Adolescents (2nd ed.). Copyright 2010 by Peg Dawson and Richard Guare. 



  

  

    

  

    

  

  

    

  

    

                              

                              

                              

Executive Skills Questionnaire—Teen Version (cont.)

19. ,�KDYH�WURXEOH�SODQQLQJ�IRU�ELJ�DVVLJQPHQWV��NQRZLQJ�ZKDW�WR�GR�À�UVW��VHFRQG�� 
HWF��� 

20.	 ,�KDYH�GLIÀ�FXOW\�VHWWLQJ�SULRULWLHV�ZKHQ�,�KDYH�D�ORW�RI�WKLQJV�WR�GR� 
21.	 ,�EHFRPH�RYHUZKHOPHG�E\�ORQJ�WHUP�SURMHFWV�RU�ELJ�DVVLJQPHQWV� 

TOTAL SCORE: 
22.	 0\�EDFNSDFN�DQG�QRWHERRNV�DUHQ·W�RUJDQL]HG� 
23.	 0\�GHVN�RU�ZRUNVSDFH�DW�KRPH�RU�VFKRRO�LV�D�PHVV� 
24.	 ,�KDYH�WURXEOH�NHHSLQJ�P\�EHGURRP�RU�ORFNHU�WLG\� 

TOTAL SCORE: 
25. ,�KDYH�D�KDUG�WLPH�HVWLPDWLQJ�KRZ�ORQJ�LW�WDNHV�WR�GR�VRPHWKLQJ��VXFK�DV� 

KRPHZRUN�� 
26. ,�RIWHQ�GRQ·W�À�QLVK�KRPHZRUN�DW�QLJKW�DQG�PD\�UXVK�WR�JHW�LW�GRQH�LQ�VFKRRO� 

EHIRUH�FODVV� 
27.	 ,�QHHG�D�ORW�RI�WLPH�WR�JHW�UHDG\�IRU�WKLQJV��H�J���DSSRLQWPHQWV��VFKRRO�� 

FKDQJLQJ�FODVVHV�� 
TOTAL SCORE: 

28. ,�FDQ·W�VHHP�WR�VDYH�XS�PRQH\�IRU�D�GHVLUHG�REMHFW³�SUREOHPV�GHOD\LQJ� 
JUDWLÀ�FDWLRQ� 

29.	 ,�GRQ·W�VHH�WKH�SRLQW�RI�HDUQLQJ�JRRG�JUDGHV�WR�DFKLHYH�D�ORQJ�WHUP�JRDO� 
30. I prefer to live in the present. 

TOTAL SCORE: 
31.	 ,�GRQ·W�KDYH�YHU\�HIIHFWLYH�VWXG\�VWUDWHJLHV� 
32.	 ,�WHQG�QRW�WR�FKHFN�P\�ZRUN�IRU�PLVWDNHV�HYHQ�ZKHQ�WKH�VWDNHV�DUH�KLJK� 
33.	 ,�GRQ·W�HYDOXDWH�P\�SHUIRUPDQFH�DQG�FKDQJH�WDFWLFV�WR�LQFUHDVH�VXFFHVV� 

TOTAL SCORE: 

KEY 
Items Executive skill Items Executive skill Items Executive skill 

1–3 
4–6 
7–9 

10–12 

Response inhibition 
:RUNLQJ�PHPRU\ 
(PRWLRQDO�FRQWURO 
)OH[LELOLW\ 

13–15 
16–18 
19–21 
22–24 

Sustained attention 
Task initiation 
3ODQQLQJ�SULRULWL]LQJ 
2UJDQL]DWLRQ 

25–27 
28–30 

31–33 

Time management 
*RDO��GLUHFWHG� 
SHUVLVWHQFH 
0HWDFRJQLWLRQ 

Your executive skills strengths Your executive skills weaknesses 
(lowest score) (highest score) 



 

3DUHQW�$VVHVVPHQW

            
  

 

  

 

 

7HHQ�$VVHVVPHQW

 

 

  

 

From Smart but Scattered Teens: The “Executive Skills” Program for Helping Teens Reach Their Potential, Richard Guare, 
Peg Dawson, & Colin Guare. Copyright 2013 by The Guilford Press. Permission to reproduce this material is granted to 

purchasers of this book for personal use only (see cover page of this packet for details). 

Which of the following response patterns does your child typically use when con-
fronted with a problem involving executive skills weaknesses? Check off only one.
	

“I know I have a problem, but I can’t manage it. Can you take care of it 
for me?” 

“I know I have a problem, I’m open to working on it, and I’m willing to 
get help from someone [of my choosing] if necessary.” 

“I admit I’m having a problem. Can we work out a deal that if I take 
steps to handle it I get something as a reward?” 

“I guess I’m having a problem, but I’d like to handle it myself.” 

“I don’t think I have a problem, but if I do, don’t worry—I’ll take care 
of it.” 

Which of the following response patterns do you typically use when confronted 
with a problem involving executive skills weaknesses? Check off only one. 

“I know I have a problem, but I can’t manage it. Can you take care of it 
for me?” 

“I know I have a problem, I’m open to working on it, and I’m willing to 
get help from someone [of my choosing] if necessary.” 

“I admit I’m having a problem. Can we work out a deal that if I take 
steps to handle it I get something as a reward?” 

“I guess I’m having a problem, but I’d like to handle it myself.” 

“I don’t think I have a problem, but if I do, don’t worry—I’ll take care 
of it.” 



  

([HFXWLYH�6NLOOV�4XHVWLRQQDLUH�IRU�3DUHQWV

    
 

   
  

      

     

    

 

    

   

         

 

    

     

   

 

    

   

           

  

    

  

    

  

        

   

    

From Smart but Scattered Teens: The “Executive Skills” Program for Helping Teens Reach Their Potential, Richard Guare, 
Peg Dawson, & Colin Guare. Copyright 2013 by The Guilford Press. Permission to reproduce this material is granted to 

purchasers of this book for personal use only (see cover page of this packet for details). 

Rate each item below based on how well it describes you, using the following rating scale 
to choose the appropriate score. Then add the three scores in each section. Use the key 
on the next page to determine your executive skills strengths (two to three highest scores) 
and weaknesses (two to three lowest scores). 

1 2 3 4 5 6 7 
Strongly Agree Tend to Neutral Tend to Disagree Strongly
	
agree agree disagree disagree
	

Item 6FRUH 

1. I tend to jump to conclusions. 

2. I don’t think before I speak. 

3. I take action without having all the facts. 

TOTAL SCORE: 
4. I don’t have a good memory for facts, dates, and details. 

5. I am not very good at remembering the things I have committed to do. 

6. I frequently need reminders to complete tasks. 

TOTAL SCORE: 
7. My emotions often get in the way when performing on the job. 

8. Little things affect me emotionally or distract me from the task at hand. 

9. I have trouble deferring my personal feelings until after a task has been 

completed.
	

TOTAL SCORE: 
10. I get rattled when unexpected events occur. 

11. I don’t easily adjust to changes in plans and priorities. 

12. ,�GRQ·W�FRQVLGHU�P\VHOI�Á�H[LEOH�DQG�DGDSWLYH�WR�FKDQJH� 

TOTAL SCORE: 
13. ,�GRQ·W�À�QG�LW�HDV\�WR�VWD\�IRFXVHG�RQ�P\�ZRUN� 

14. Once I start an assignment, I have trouble working diligently until it’s 
completed. 

15. :KHQ�LQWHUUXSWHG��,�À�QG�LW�GLIÀ�FXOW�WR�JHW�EDFN�DQG�FRPSOHWH�WKH�MRE�DW�KDQG� 

TOTAL SCORE: 
16. No matter what the task, I have trouble getting started right away. 

17. Procrastination is often a problem for me. 

18. I often leave tasks to the last minute. 

TOTAL SCORE: 
(cont.) 



 

([HFXWLYH�6NLOOV�4XHVWLRQQDLUH�IRU�3DUHQWV��cont.�

   

  

  

    

     

  

            

    

  

  

    

  

  

    

           

  

  

    

   

   
 
 

   

                              

                              

                              

19.		When I plan out my day, I have trouble identifying priorities and sticking to 
them. 

20.		:KHQ�,�KDYH�D�ORW�WR�GR��,�À�QG�LW�KDUG�WR�IRFXV�RQ�WKH�PRVW�LPSRUWDQW�WKLQJV� 

21.		I typically don’t break big tasks down into subtasks and timelines. 

TOTAL SCORE: 
22. I am not an organized person. 

23.		,W�LV�GLIÀ�FXOW�IRU�PH�WR�NHHS�P\�ZRUN�DUHD�QHDW�DQG�RUJDQL]HG� 

24. I am not good at maintaining systems for organizing my work. 

TOTAL SCORE: 
25.		$W�WKH�HQG�RI�WKH�GD\��,�XVXDOO\�KDYHQ·W�À�QLVKHG�ZKDW�,�VHW�RXW�WR�GR� 

26. I am not good at estimating how long it takes to do something. 

27.		I am not usually on time for appointments and activities. 

TOTAL SCORE: 
28. I don’t think of myself as being driven to meet my goals. 

29.		I don’t easily give up immediate pleasures to work on long-term goals. 

30. I usually don’t focus on setting goals and achieving high levels of performance. 

TOTAL SCORE: 
31.		I don’t routinely evaluate my performance and devise methods for personal 

improvement. 

32. It is hard for me to step back from a situation to make objective decisions. 

33. I don’t “read” situations well and struggle to adjust my behavior based on the 
reactions of others. 

TOTAL SCORE: 

KEY 
Items Executive skill Items Executive skill Items Executive skill 

1–3 
4–6 
7–9 
10–12 

Response inhibition 
Working memory 
Emotional control 
Flexibility 

13–15 
16–18 
19–21 
22–24 

Sustained attention 
Task initiation 
Planning/prioritizing 
Organization 

25–27 
28–30 

31–33 

Time management 
Goal-directed 
persistence 
Metacognition 

<RXU�VWURQJHVW�VNLOOV��highHVW�VFRUHV� <RXU�ZHDNHVW�VNLOOV��lowHVW�VFRUHV�
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5HDG�WKH�GHVFULSWLRQV�DQG�GHFLGH�ZKLFK�VW\OH�EHVW�UHÁ�HFWV�WKH�RQH�\RX�XVH�most of the 
time��,I�\RX�IHHO�\RX�Á�XFWXDWH�EHWZHHQ�GLIIHUHQW�DSSURDFKHV��VHOHFW�PRUH�WKDQ�RQH��EXW� 
no more than three!) and rank-order them, with 1 representing the style you use the most 
and 3 the least. 

3DUHQWLQJ�VW\OH 

Overinvolved, micromanaging 

5DQNLQJ���²�� 

Would like to help, but follow-through is inconsistent 

Avoid confrontations at all costs (I know I need to hold my teen 
accountable, but I can’t bring myself to do it) 

Tough love (children need to learn from their mistakes) 

Parents boomerang between overly permissive and punitive 

Parents disagree with each other about how to manage problems 

Authoritative/democratic—involving the teen in decision making and 
problem solving but also imposing rules and consequences 

5HDG�WKH�GHVFULSWLRQV�DQG�GHFLGH�ZKLFK�VW\OH�EHVW�UHÁ�HFWV�WKH�RQH�\RX�WKLQN�\RXU�SDUHQWV� 
use most of the time��,I�\RX�IHHO�WKH\�Á�XFWXDWH�EHWZHHQ�GLIIHUHQW�DSSURDFKHV��WKHQ�VHOHFW� 
more than one (but no more than three!) and rank-order them, with 1 representing the 
style you use the most and 3 the least. 

3DUHQWLQJ�VW\OH 

Overinvolved, micromanaging 

5DQNLQJ���²�� 

Would like to help, but follow-through is inconsistent 

Avoid confrontations at all costs (I get away with a lot because they 
don’t have or enforce rules) 

Tough love (children need to learn from their mistakes) 

Parents boomerang between overly permissive and punitive 

Parents disagree with each other about how to manage problems 

Authoritative/democratic—they involve me in decision making and 
problem solving but also impose rules and consequences 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids think about 
what might happen 
before they act. 

BUT Other kids act 
without thinking. 

Some kids keep quiet 
or raise their hand to 
speak in class. 

BUT Other kids get in 
trouble for talking 
too much in class. 

Some kids think about 
the consequences 
before they do 
something. 

BUT Other kids just 
act. They don’t 
waste time 
thinking about the 
consequences. 

Some kids take their 
time before making 
up their mind. 

BUT Other kids just 
“go with their 
gut.” 

Some kids think 
about how others will 
react when they say 
something. 

BUT Others kids say 
what’s on their 
mind without 
worrying what 
effect it has on 
others. 

Some kids are able 
to walk away from 
confrontation or 
provocation by a 
peer. 

BUT Other kids react 
immediately and 
challenge the 
peer. 

Some kids can say 
no to a fun activity 
if other plans are 
already made. 

BUT Other kids go with 
the fun activity 
immediately in 
front of them. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids keep track BUT Other kids forget 
of their belongings, where they’ve left 
like coats, keys, or stuff and misplace 
sports equipment. things a lot. 

Some kids are BUT Other kids say, 
really good at “I’ll do it later” 
remembering what but then forget 
they have to do. about it. 

Some kids have good 
ways to remember 
important things 
(e.g., lists, reminder 
notes). 

BUT Other kids tell 
themselves, 
“I’m sure I’ll 
remember,” but 
then they don’t. 

Some kids can focus 
on right now but 
still remember other 
things they need to 
do. 

BUT Other kids get 
wrapped up in 
what they are 
doing and forget 
other obligations. 

Some kids know BUT Other kids forget 
exactly what they what they have 
need and make sure for homework or 
they bring it home forget to bring 
from school. home the stuff 

they need to do it. 

Some kids seem BUT Others seem to 
to learn from past keep making the 
experience. same mistakes 

in spite of past 
consequences. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids %87 Other kids get 
stay positive annoyed when 
even when homework 
homework is hard or 
LV�GLIÀ�FXOW� confusing or 
or time- takes a long 
consuming. WLPH�WR�À�QLVK� 

Some kids can %87 Other kids have 
stay cool no a short fuse 
matter what and get easily 
the irritation. frustrated by 

even little 
things. 

Some %87 Other kids get 
kids take stressed out if 
unexpected something does 
events in not go right. 
stride. 

Some kids %87 Other kids 
just let things get hurt or 
“roll off their aggravated 
backs.” easily if 

someone 
criticizes them. 

Some kids %87 Other kids 
control their scream or “lose 
temper easily. it” when they 

get angry. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids like 
the challenge 
of open-ended 
homework 
assignments, 
like writing and 
projects. 

BUT Other kids 
would rather do 
homework that 
has one right 
answer. 

Some kids seem BUT Other kids have 
to have a Plan B trouble thinking 
to fall back on of more than 
LI�WKHLU�À�UVW�LGHD� one solution to a 
doesn’t work. problem. 

Some kids “go 
ZLWK�WKH�Á�RZµ� 
and easily adjust 
to changes in 
plans. 

BUT Other kids are 
thrown for a 
loop when an 
unexpected 
change happens. 

Some kids can 
naturally “think 
on their feet.” 

BUT Other kids need 
to prepare in 
advance. 

Some kids can BUT Other kids need 
“make things to plan out in 
up as they go their head how 
along.” something will go 

in advance and 
get upset if it 
doesn’t happen 
as planned. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids 
have no 
trouble paying 
attention in 
class, even 
when the 
teacher is 
boring. 

%87 Other kids lose 
focus in class 
a lot and start 
thinking about 
other things. 

Some kids %87 Other kids run 
stick with their out of steam 
homework with homework 
until it is that takes a long 
done. time. 

Some kids %87 Other kids start 
complete chores but don’t 
chores without À�QLVK�WKHP� 
having to be unless someone 
hassled by is on their case. 
their parents. 

Some kids can %87 Other kids start 
À�QLVK�SURMHFWV� projects and 
even if they never seem to 
take a while. À�QLVK�WKHP� 

Some kids %87 Other kids have 
stick with trouble getting 
things even back on track if 
if they get something draws 
interrupted. them off task. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids get 
started on 
homework right 
away. 

%87 Other kids put off 
homework as long as 
possible. 

Some kids are 
good at making 
themselves set 
aside fun stuff to 
do homework or 
chores. 

%87 Other kids have a 
hard time pulling 
themselves away 
from fun things 
(video games, 
Facebook) to do 
work. 

Some kids make %87 Other kids wait until 
a point of getting the last minute 
a quick start to start these 
on long-term assignments. 
assignments. 

Some kids, if %87 Other kids spend a 
they decide they lot of time thinking 
want something, about something 
start making they want, but never 
plans right away actually get started 
for getting it. on the work needed. 

Some kids are 
“go to” people 
when anybody 
wants something 
done. 

%87 Other kids aren’t 
likely to be asked 
by others to do 
things because they 
can’t be relied on to 
follow through. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids are %87 Other kids don’t 
JUHDW�DW�À�JXULQJ� know where to start 
out the steps or how to make a 
needed to do a plan. 
project. 

Some kids know %87 Other kids have 
what’s important trouble prioritizing 
or what needs to when they have a 
EH�GRQH�À�UVW� lot to do. 

Some kids make 
a plan for the 
day either on 
paper or in their 
head. 

%87 Other kids let the 
day unfold and then 
realize afterward 
that there was 
stuff that didn’t get 
done. 

Some kids divide 
an assignment 
into pieces 
and stick to a 
timeline. 

%87 Other kids work on 
long-term projects 
in spurts without 
any real timeline. 

Some kids are 
JRRG�DW�À�JXULQJ� 
out ways to 
save money for 
something they 
want. 

%87 Other kids want 
expensive things 
and don’t know how 
to go about saving 
money for them. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids keep %87 Other kids can’t 
notebooks À�QG�WKLQJV�LQ� 
and backpacks their notebooks 
RUJDQL]HG�WR�À�QG� or backpacks 
things easily. because they’re 

a mess. 

Some kids are 
naturals at 
keeping their 
bedrooms neat. 

%87 Other kids seem 
to never clean 
their bedrooms 
unless someone 
forces them to. 

Some kids make %87 Other kids work 
sure that their at desks that are 
desks are cleared piled high with 
off before they clutter. 
start working. 

Some kids know 
exactly where to 
À�QG�LPSRUWDQW� 
things (cell 
phones, keys, 
etc.). 

%87 Other kids lose 
or misplace 
important things 
a lot. 

Some kids put 
their things in a 
VSHFLÀ�F�SODFH�DV� 
soon as they are 
À�QLVKHG�XVLQJ� 
them. 

%87 Other kids leave 
their belongings 
all over the 
house (or even 
at other people’s 
houses!). 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some teens are 
always on time 
for school, dates, 
appointments, or 
other activities. 

%87 Other kids are 
chronically late. 

Some kids are %87 Other kids have 
great at estimating no idea how 
how much time long it takes to 
is needed to do do tasks or get 
something or go from one place 
someplace. to another. 

6RPH�NLGV�À�QLVK� %87 Other kids seem 
their homework or to routinely 
chores on time. run out of time 

for things they 
need to do. 

Some kids 
routinely 
accomplish the 
tasks they set out 
to do each day. 

%87 Other kids have 
GLIÀ�FXOW\�GRLQJ� 
everything they 
plan on getting 
done each day. 

Some kids can %87 Other kids seem 
adjust their pace to work at one 
WR�À�W�WKH�WLPH� speed no matter 
WKH\�KDYH�WR�À�QLVK� how much time 
something. they will need 

to complete the 
task. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids have %87 Other kids prefer 
one eye on the to take one day 
future and how at a time. 
best to get there. 

Some kids are %87 Other kids live 
willing to set by the motto 
aside fun stuff to “You’re only 
achieve long- young once.” 
term goals. 

Some kids know 
what they want 
to do when they 
grow up and have 
a plan for getting 
there. 

%87 Other kids don’t 
think about life 
after high school 
or college but 
assume they will 
know what they 
want to do “when 
the time comes.” 

Some kids set 
goals and don’t 
let anything 
stop them from 
reaching their 
goals. 

%87 Other kids see 
what is happening 
right now as 
more important 
than what is 
down the road. 

Some kids don’t %87 Other kids give 
let obstacles up working 
stand in the way toward a goal if 
of getting what something blocks 
they want. them. 
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)RU�HDFK�LWHP�LQ�WKH�FKDUW��À�UVW�GHFLGH�ZKHWKHU�WKH�VWDWHPHQW�WR�WKH�OHIW�RU�ULJKW�RI�BUT 
describes your teen better. Then rate the degree to which that statement applies to your 
teen. The number of items for which you chose the right-hand statement is an indicator 
of how much improvement your teen may need in the skill overall. Your ratings indicate 
possible targets for skill building: Where you chose “pretty much” or “very much” for a 
left-hand statement, your teen is demonstrating good use of the skill in that particular 
domain. “Pretty much” or “very much” for right-hand statements indicates areas that may 
need the most work. 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Just a 
little 

3UHWW\� 
much 

9HU\� 
much 

Some kids are %87 Other kids get 
good at stepping lost in details 
back and seeing and miss this big 
the “whole picture. 
picture.” 

Some kids are 
good at sensing 
how others are 
reacting to their 
behavior or 
ideas. 

%87 Other kids focus 
more on getting 
their point across 
and may not pick 
up on feedback 
from others. 

Some kids try to 
À�JXUH�RXW�ZKDW� 
went wrong so 
they can do 
better the next 
time. 

%87 Other kids put 
their mistakes 
behind them and 
hope they do not 
happen again. 

Some kids can 
come up with 
several different 
ways to study. 

%87 Other kids have 
only one way to 
study, and it does 
not always work. 

Some kids ask %87 Other kids don’t 
for feedback even think 
from teachers or about asking for 
coaches to help feedback and 
them improve just assume they 
performance. know what they 

are doing. 
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The coaching model has been designed to help teenagers be more success-
ful in school and reach the career goals they set for themselves. The model 
has two phases: In Phase 1, the coach works with the student to develop a 
VSHFLÀ�F�DQG�UHDOLVWLF�VHW�RI�ORQJ�UDQJH�JRDOV�DQG�D�SODQ�IRU�PHHWLQJ�WKRVH� 
goals. In Phase 2, the coach works with the student on a regular basis to 
help the student plan his or her time, organize assignments, break down 
tasks, develop effective study skills, and, above all, to act as a supporter 
and advocate. A brief description of this process follows. 

3+$6(����/21*�7(50�*2$/�6(77,1* 

Long-term goal setting with secondary-level students includes setting goals 
with respect to both high school graduation and post-high-school plans. 
If these plans include college, the coach works with the student to iden-
tify what kind of college the student hopes to attend (for example, 2-year, 
4-year, state university, liberal arts college). If the student wants to attend 
a particular college, this is included as part of the goal. The steps in Phase 
1 are as follows: 

• Step 1: The coach asks the student to describe his or her long-term 
JRDOV�DQG��LI�QHHGHG��KHOSV�WKH�VWXGHQW�UHÀ�QH�WKHP�E\�DVNLQJ�FODULI\LQJ� 
questions: Do you plan to graduate from high school? Are you taking 
college, general, or vocational track classes? What do you hope to do 
DIWHU�\RX�À�QLVK�KLJK�VFKRRO³IRU�H[DPSOH��FRQWLQXH�ZLWK�IXUWKHU�VFKRRO� 
ing or job training or get a job, and if so, what type of job would you 
hope to get? 

•	 Step 2: Working with one goal at a time, the coach and the student 
determine what steps the student needs to take to achieve that goal. 
This may be as simple as getting passing grades in all classes, or it may 
be more complicated. It the student is applying to a competitive col-
lege, for instance, goals may include making the honor roll, enrolling 
in honors-level or AP classes, participating in extracurricular activities, 
and the coach may need to discuss with the student the need to sign 
up for the kinds of classes required by the college that he or she is 
interested in. 

•	 Step 3: The coach and the student discuss what obstacles will need to 
be overcome to achieve a particular goal. Many of these obstacles may 
LQYROYH�VSHFLÀ�F�EHKDYLRUV�VXFK�DV�FKRRVLQJ�WR�GR�PRUH�LQWHUHVWLQJ�WKLQJV� 

(cont.) 



  

  
          

   

             

   
 

  
   

         

       

 
     

        

      

     
    

 
 

    
     

             

         
  

   

 
  

$Q�2YHUYLHZ�RI�WKH�&RDFKLQJ�3URFHVV��cont.�

than homework, leaving assignments to the last minute with a result-
ing loss of quality, skipping classes, or forgetting to hand in homework. 

• Step 4: The coach and the student discuss how the student can work 
WR�RYHUFRPH�WKH�REVWDFOHV�WKDW�KH�RU�VKH�KDV�LGHQWLÀ�HG��)RU�LQVWDQFH�� 
if leaving things until the last minute is an obstacle, the student might 
decide that making and following a timeline for a long-term project 
could help. If forgetting homework is a problem, developing a cuing 
system to help remember homework might address this obstacle. The 
coach and the student work together to identify one or two strategies 
to address each obstacle. 

• Step 5: At this point, the coach and the student work together to help 
WKH� VWXGHQW� LGHQWLI\� ZKDW� HQYLURQPHQWDO� VXSSRUWV� RU� PRGLÀ�FDWLRQV� 
need to be put in place to enhance the likelihood of success. This might 
LQFOXGH�WHVW��WDNLQJ�PRGLÀ�FDWLRQV��VXFK�DV�H[WHQGHG�WLPH�OLPLWV�RU�WDNLQJ� 
tests in a quiet room, access to tutorial services for weak subject areas, 
a daily or weekly homework monitoring system to help the student stay 
current with assignments, assistance with time management or organi-
zational skills, or a homework incentive system. 

•	 Step 6: The last step in the session is for the coach to check with the 
student one last time to ensure that the plan being developed is realis-
tic and within the capabilities of the student to achieve. Although plans 
can be revised as necessary as coaching continues, every effort should 
be made to develop a plan at the outset that has a reasonable chance 
of success. 

3+$6(����'$,/<�&2$&+,1*�6(66,216 

The purpose of the daily coaching session is primarily for the coach to help 
the student plan what tasks he or she has to accomplish before the next 
coaching session and to identify when the task will be completed. With the 
H[FHSWLRQ�RI�WKH�YHU\�À�UVW�GDLO\�VHVVLRQ��HDFK�VHVVLRQ�IROORZV�WKH�VDPH�IRU� 
mat by using the acronym REAP (Review, Evaluate, Anticipate, Plan). 

,Q�WKH�À�UVW�VHVVLRQ�WKH�FRDFK�DQG�VWXGHQW�Review the results of the long-
range goal-setting session. The coach may begin with a question such as 
“What was it we talked about when we met before?” or “Tell me what you 
remember about the goals you set at our last meeting.” Although notes from 
the long-range goal-setting session can be referred to, the student begins 
by answering this question based on his or her recollection of that meet-
ing. The session then moves toward a discussion of immediate tasks and 

(cont.) 



  

        
   

     
     

 
 

 
       

 

   

          
            

  

 
     

    
   

              

 
   

     
           

            

             
 

 
    

      
 

              
             

 

$Q�2YHUYLHZ�RI�WKH�&RDFKLQJ�3URFHVV��cont.�

responsibilities, beginning with an overview of whatever longer-term obliga-
tions the student might have, including schoolwork as well as extracurricular 
responsibilities (sports activities, jobs, clubs, etc.). 

The coach then asks the student to identify what the student hopes to 
accomplish before the next coaching session. This is written down (by the 
coach) and includes all academic tasks, both homework due the next day 
and long-term projects that need to be started or upcoming tests and quiz-
zes that need to be studied for. Here the coach and the student may work 
together on developing timelines and setting reasonable study goals for 
tests. The student may also want to work on behavioral goals (for example, 
“answer more questions in Spanish class” or “stay after school for extra help 
LQ�ELRORJ\µ���2QFH�VSHFLÀ�F�WDVNV�DUH�LGHQWLÀ�HG��WKH�FRDFK�KDV�WKH�VWXGHQW�  
say when he or she plans to do each task. The coach gets the student to 
EH� DV� VSHFLÀ�F�DV�SRVVLEOH�DERXW�ZKHQ� WKH� WDVN�ZLOO� EH�DFFRPSOLVKHG� �IRU�  
example, “during eighth- period study hall” or “between 7:00 and 8:00 P.M. 
this evening”). The meeting concludes with a brief assessment of how the 
session went. Both the coach and the student have a copy of the written 
plan to take away from the session. 

$OO�VXEVHTXHQW�VHVVLRQV�EHJLQ�ZLWK�D�UHYLHZ�RI�WKH�WDVNV�LGHQWLÀ�HG�DW� 
the previous coaching session to determine whether the plans were carried 
out as intended. Referring to the plan completed at the previous session, 
the coach reads each item on the list and asks if the student did the task. 
The student is then asked to rate (Evaluate) how well he or she accom-
plished the task, perhaps using a rating scale. This is followed by a brief 
discussion between the coach and the student about the goals set and the 
student’s performance. 

The next step is to have the student  Anticipate work that he or she  
has to do in the near future. Now a new plan is developed. This may mean 
transferring relevant information from the previous plan and adding in the 
new assignments, tests, or responsibilities that may have come up since the 
SUHYLRXV�VHVVLRQ��7KH�À�QDO�VWHS��DV�LQ�WKH�À�UVW�VHVVLRQ��LV�IRU�WKH�FRDFK�DQG� 
student to work together to Plan what will be done before the next coach-
ing session. 

Particularly in the early stages of the coaching process, the emphasis by 
the coach is on support. If the coach notes that the student frequently fails 
to follow through on the plans he or she has devised, they work together to 
evaluate where the plans are breaking down, but the coach also may want to 
help the student revise the plan or long-term goal to make it more realistic 
and achievable. As time goes on and the student and coach become more 
comfortable working with each other, the coach may be more direct in chal-
lenging the student to accomplish daily tasks. 




